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CHAPTER I
INTRODUCTION
In today's v/orld, the media of mass communication exert powerful
influences directly or indirectly upon the greater proportion of the
population as the peoples of the world are being brought closer and
closer together through the -world-wide use of these media*
For the past several years considerable interest has been
focused on the utilization of the various media of mass communication
by young people and adults* The appearance of each new medium has
always been accompanied by a certain degree of apprehension as to the
amount of competition a new medium might offer the already existing
media* In the early days of the radio, it was assumed by many people
that this medium would replace books and magazines and with the develop
ment of television, the newest addition to the mass media, there again
existed apprehension that this medium would offer greater competition
than any of the previous media* Probably some degree of apprehension
was justifiable, because surveys have revealed that people usually make
use of the more easily available media and since television may be
viewed in the home, it is readily accessible* In addition, no particular
skill is required of the individual who wishes to view television*
Comments on Similar Studies
Several studies have been made which have revealed the extent
to which various groups utilized the mass communication media.
Lazarsfeld and Kendall* made a study of the communications be
havior of average Americans. Their study dealt particularly with the
radio audience although they asked questions regarding reading and
movie attendance. The study revealed that radio listeners usually
read books, magazines and newspapers, and also attended the movies*
They concluded that there was a tendency toward "all or none" behavior
in regard to the mass media field*
Nora Beust2 made a report on the Importance of using all types
of learning materials in the education of children. She especially
emphasized the place of books, recordings, and other audio-visual
materials in the learning process and concluded that no one medium
outweighed another in its potential contribution to the learning process
of children. Miss Beust stated: nNo one of them is 'best'; each does
a different kind of job. Bach has a contribution to make."
Preston Amos^ made a comparative survey of a group of senior
high-school students1 utilization of the mass communication media and
F. Lazarsfeld and Patricia Kendall, "Communications Behavior
of Average Americans," Mass Communications, ed. by Wilbur Schramm (Urbana:
University of Illinois Press, 13U9J, p. 3b"9.
TJora Beust, "Effective Use of Communication Kedia - One Key to
Improved Education," School Life, XXXII (June, 19^0), p. 131.
^Preston Amos, "A Comparison Between the Use of the Two Categories
of Mass Communication Media and the Scholastic Standings of a Selected
Number of High-School Students,*1 (unpublished Master's thesis, School of
Library Service, Atlanta University, 1952), p. U6 (Typewritten)*
their scholastic standing. The objectives of his study were: (l) to
determine the extent to which a specific number of senior high-school
students utilized the various mass communication media during the
course of one semester; and (2) to attempt to establish a relationship
between the use of the media and the scholastic grades earned by the
students during the same period of time* from his study Amofl concluded
that, -with the possible exception of the motion pictures, the superior
students used all media more than or as much as did the inferior students*
He also proved that the superior students read more of all types of
materials than did the inferior students.
Ida P. BouieaA made a comparative study of the reading done and
the use made of the non-printed media of mass communication by a selected
number of students enrolled in Parker High School, Birmingham, Alabama*
The purpose of her study was to determine -whether radio end television
had any significant effects upon the extent to which students read or
failed to read printed materials. She learned, from the students, that
they would have spent more time reading printed materials if radio and
television had not consumed most of their time*
Purpose and Scope
It was the purpose of the present study: (l) to determine the
extent to which a selected group of rural high-school students utilised
books* magazines, the radio and television during the course of one
3-Ida P« Bouier, "A Comparative Study of the Reading Done and the
Use of Non-Printed Media of Communication by a Selected Group of Students
Enrolled in Parker High School, Birmingham, Alabama,11 (unpublished Master's
thesis, School of Library Service, Atlanta tfaiversitgr), 2SBS. p. 81u
semester} and (2) to compare the extent of use with the grades earned
by the students during the same period of tine,
The study mas limited to the students enrolled in the Henry County
Training School, McDonough, Georgia*
McDonough, Georgia, the county seat of Henry County, is located
30 miles south and slightly east of Atlanta In the Piedmont Plateau
section of Georgia. The proximity to Atlanta affords a great many urban
advantages in an otherwise rural atmosphere.
According to the 1950 census,1 the total population of McDonough
was 1,635; Henry County had a population of 35,857* The Negro population
was 7,07b or lib per cent of the total in the County*
Henry County Training School is a combination elementary and
high school with an enrollment of 1,236 students of which number 369
are in high school and 36*7 are in the elementary grades. Of the 1,236
students enrolled, 258 were in the senior high-school department; 71
or IS per cent were in the 10th grade; hk or 28 per cent were in the 11th
grade and 1*3 or 28 per cent were in the 12th grade. The school has 1*0
teachers, two non-teaching principals and one full-time clerk*
The building contains 1*2 instructional rooms including a combina
tion cafeteria and auditorium, two libraries, two home-making roams, two
science rooms, a vocational agriculture shop and classroom, an audio
visual room, a band and music room, five offices, tv/o clinics, a modern
kitchen and ample storage space*
nj. S. Bureau of the Census* Seventeenth Census of the United
States: 1950. Population, Vol. I. (Washington; Government Printing
Office, 1953). p. 13.
The curriculum includes courses in -vocational agriculture,
vocational home economics, industrial arts, English, history, general
science, biology, chemistry, physics, typing, music and art.
Methodology
The official class lists of the Kenry County Training School mere
used as the source for the sample. For each of the three grades, 10th,
11th and 12th, the name of every third student listed in alphabetical
order, beginning with the first surname in each grade was recorded and
included in the sample. In seven cases, the student whose name was
selected was not available for the interview; therefore, the next name
listed was used.
The official records of the Henry County. Training School, McDonough,
Georgia, served as the source of the data regarding the scholastic standing
of the students used in the sample.
For each of the $h respondents, mimeographed sheets on which were
recorded the following items, were used: grades for six semesters
numbered one to six; grade symbols "A", "BM, MCn, "D" and »F"; the name
and number of the respondent and the grade average. The grades earned
by each student in the sample were recorded from the official class lists
and averaged. Grade symbols were given numerical values or points as
follows: "A11 equaled four points, "B11 equaled three points, "C" equaled
two points, nBtt equaled one point and "F" equaled zero. Grade averages
for the 10th grade students were based upon scholastic grades for two
semesters; for the 11th grade students the scholastic grades for four
semesters were averaged and the 12th grade students had averages based
on scholastic grades for six semesters.
The data on the reading of books and magazines as well as the
data on radio listening and televiewing were secured by personal Inter
views near the end of the second semester of the 19J>1*-1955 school term.
The interview schedule contained questions relative to the number
of books read per semester and the amount of time spent per day reading
books; the number of magazines read and the amount of time spent per
-week reading magazines. Questions were also included relative to the
students' interests, preferences and the amount of time spent per day
listening to the radio and viewing television (see Appendix).
Books and magazines were classified into two categories: the
educational category included books and magazines which bore some
definite relationship to classroom and club activities; the non-educational
category included those which were read mainly for recreation or for
their aesthetic values. Radio and television programs were listed but
not classified*
The final step involved an attempt to analyze the data in terms
of the use of the media by students in the various scholastic divisions.
Significance
The significance of this study lies in the fact that the informa
tion concerning the students of the Henry County Training School may
be useful to the school. Also, this study will contribute additional
information regarding the use by rural students of the four media
studied and may be an incentive to persons in other rural areas to make
similar studies of students' use of the mass communication media*
CHAPTER IX
SCHOLASTIC CHARACTERISTICS OF THE STUDENTS
COMPRISING THE SAMPLE USED IN THE STUDY
Of the 158 senior high school students, $h vrare included in the
sample; 2U or Ui per cent of the 10th grade, 1$ or 28 per cent of the
Hth grade and 35 or 28 per cent of the 12th grade (see Table 1)*
TABLE 1
TOTAL NUMBER AMD PERCENTAGE OF STUDENTS ENROLLED AND
TOTAL NUMBER AND PERCENTAGE OF STUDENTS INCIDBED
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By sex the $h respondents who made up the sample were divided as
follows: nine boys and 1$ girls from the 10th grade; four boys and 11
girls from the Hth grade and five boys and 10 girls from the 12th grade*
Eighteen or 33 per cent of the sample were boys; 36 or 6*7 per cent of
the sample were girls (see Table 2).
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TABLE 2
TOTAL NUMBER AND PERCENTAGE OF STUDENTS USED IN SAMPLE






































Scholastically, the students comprising the sample were found
to be more homogeneous than different. Twenty-two of the 5h respon
dents were in .the "B" average group; 30 vrere in the nCn average group;
and only one -was in the "A" and one In the "D" average groups. However,
when the grades were averaged according to the methods described in the
previous chapter, it was found that the grades of the students in the
sample ranged from an average of 1,2, the lowest, to 3»5» the highest.
Since this represented such a wide range, six average grade divisions
were established as follows: students with averages ranging from 1.0
to l.ii were placed In the "D" group; the "C minus*1 group included
those vjhose averages ranged from 1.5 to 1.9} the "C plus11 group in
cluded students with averages between 2.0 and 2.U; the nB minus" group
included those with averages faHing between 2.5 and 2.9; the nB plus"
group held those students with grades averaged between 3.0 and 3.1q
the "A minus" group included those whose grades averaged between 3.5
and 3.9.
The one "A minus" student was in the 11th grade; therefore one
student, two per cent of the sample, was in the 11th grade* There viere
four students from the 10th grade, one student from the 11th grade and
four students from the 12th grade with an average of "B plus.11 Thus,
nine, or 16 per cent of the sample, were in the "B plus" average group.
The "B minus" group included six students from the 10th grade, two
students from the 11th grade and five students from the 12th grade. These
13 students in the "B minus" group represented 2U per cent of the sample.
Seven students from the 10th grade, nine students from the 11th grade and
three students from the 12th grade had an average of "C plus." Thus 19,
or 35 per cent of the sample, were in the "C plus" average group. In
the "C minus" average group there were seven students from the 10th grade,
two students from the 11th grade and two students from the 12th grade
making a total of 11 or 21 per cent of the sample. The one person with
an average of "B" was in the 12th grade and represented two per cent
of the total sample. Table 3 shows the number and percentage of students
included in the sample according to scholastic standing and grade level*
TABLE 3
NUMBER Mb PERCENTAGE OF STUDENTS INCLUDED IN SAMPLE

























































































Scholastieally and according to sex, the sample included the
following: one girl in the "A minus" groups in the ttB plus" average
group, seven girls and two boys? in the »B minus11 group, nine girls and
four boysj in the "C plus" group, 12 girls and seven boys; in the »C
minus" group, six girls and five boys and in the "D» average group there
•was one girl.
The over-all picture showed one girl in the "A minus" average
group, seven girls in the "B plus11 group, nine girls in the »B minus"
group, 12 girls in the "0 plus" group, six girls in the »C minus" group
and one girl in the "D" average group for a total of 36 girls. In re
gard to boys there were two boys in the ttB plus" group, four boys in the
"B minus11 group, seven boys in the "C plus" group and five boys in the
"C minus" average group for a total of 18 (see Table W.
TABLE k






























According to each individual grade level 2k respondents in the
Trere from the lOfch grade with four or 17 per cent in the »B plu8o
group, six or 25 per cent in the "B minus" group, seven or 29 per cent
in the «C plus" group and seven or 29 per cent in the "C minus" group.
n
Data regarding the 1$ respondents from the 11th grade showed one person
or seven per cent in the WA ratals11 group, one or seven per cent in the
»B plus" group, two or 13 per cent in the "B minus" scoop, nine or 60
per cent in the "C plus" group and two or 13 per cent in the "C minus"
group. The 35 persons from the 12th grade had four students or 27 per
cent in the »B plus" group, five or 33 per cent in the nB minus11 group,
three or 20 per cent Sn the "C plus11 group, two or 13 per cent Ja the
»C minus11 group and one person or seven per cent in the nDn average
group* These facts btq shown In Table 5*
TABLE 5

















































































In the final summarization of this chapter, the following observa
tions may be made: (l) hh per cent of the sample were in the 10th grade,
28 per cent of the sample were In the 11th grade and 28 per cent were in
the 12th grade; (2) two-thirds of the sample were girls and one-third
of the sample were boys; (3) scholastically, kZ per cent of the sample
were in the "B minus11 or above average group with 58 per cent of the
sample in the "C plus" or below average group; ih) forty-seven per cent
of the girls in the sample averaged "B minus" or above and 3k per cent
of the boys averaged "B minus" or above; and (j>) individually by grade
levels, 1*2 per cent of the 10th graders averaged "B minus" or above,
27 per cent of the 11th graders averaged "B minus11 or above, and 60
per cent of the 12th graders averaged "B minus" or above*
CHAPTER HI
THE USE OF mSS COMMUNICATION MEDIA BY
SELECTED RURAL HIGH-SCHOOL STUDENTS
In the first chapter, which served as an introduction to the
present stucfcr, comments were made on some of the similar studies v/hich
have been made in the area of mass communications, the purpose and
scope of this study nere presented, the methodology was explained, and
the significance was stated* In this study of the communications be
havior of a selected group of rural high-school students, an attempt
•was made (1) to determine the extent to which these students utilized
the printed media of mass communication during the course of one semester
and (2) to compare the extent of use with the grades earned by the
students during the same period of time*
In Chapter II data were presented regarding the scholastic character
istics of the students comprising the sample*
Chapter in proposes to show (l) the utilization of four of the
mass communication media by a selected group of rural high-school
students and (2) to present a comparison of the use of the media and
the scholastic standings of the students*
Before any questions were asked, the purpose of the Interviews
tias explained to each student individually* These students responded




The respondents were questioned as to the number of books they
had read during the semester, the amount of time spent per day reading
books, the titles of the books they said they had read, and the contri
butions, if any, which the books made to their regular school work*
The one person in the nA minus11 group named three books as baring
been read during the semester and stated that she spent a total of four
or more hours per day reading books (see Table 6).
In the "B plus" group, each of four persons named two books which
they had read during the semester and each spent one hour per day read
ing books; two persons in the group read four books each and devoted one
hour each per day to the reading of books; three students in the group
read three books each during the semester spending one hour each in
book reading, and one person in this group read no books during the
Of the 13 persons in the "B minus" group, one person read three
books during the semester and spent two hours per day reading; five
persons in the group listed three books each for the semester and used
one hour per day reading; each of five students read two books and
devoted one hour per day to book reading; one student read five books
during the semester with two hours per day used in reading* There was
one person in this group who read no books during the semester*
The 19 students in the "C plus" average group read from three books
to none. Three students in the group read one bock each and individually
TABLE 6
3UUBER OF BOCKS HEM) ACCORDING TO SCHOUSTIC STANDING

















































Total 18 13 33 32 11 25 113
2 2.5 1.7 2,3
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spent one hour a day reading books; seven read two books and each one
used an hour reading books; each of four students read three books with
one hour devoted to reading; one person read two books during the
semester and spent two hoars reading books. One person said she spent
one hour every day reading one book but since she could not recall the
title of the book which she supposedly read and could not remember the
subject area, her answers to these questions are questionable. There
were three persons in this group who read no books during the semester.
Unlike some of the students in the "C plus" group, each person
in the "C minus11 group read at least one book during the semester* Each
of two person read one book during the semester vdth one hour used for
reading books; four students read two books and spent an hour a day
reading; three books were read during the semester by three students
each of whom devoted one hour per day to book reading; two students in
the group read three books and spent two hours per day reading them. The
range in time used for reading books was from zero to four hours per day.
The number of books read by four of the six scholastic groups pre
sented a similar pattern. From the "B plus" group through the "C minus11
group the four groups read as follows: combined, eight persons in the
"B plus" group read 18 books for an average of 2.25 books; 12 persons
in the "B minus" group read 33 books for an average of 2.75; 16 persons
in the "C plus" group read 32 books for an average of two books each
and U persons in the "0 minus11 group read 25 books for an average of
2*27 books. The one "A minus" student read three books for an average
of three and the person with the "D" average read two books for an
average of two. There was very little variation in reading patterns
from one scholastic group to another*
Books were classified into two categories: (l) the educational
books, those that had some direct relationship to class or club activi
ties of the students, and (2) the non-educational, those books which were
recreational in character or were read purely for pleasure. The educa
tional titles listed 70 times included books of biography, family relations,
history, historical novels, race problems, science, music and religion;
the non-educational titles listed U times included books pertaining
to adventure, crime, mystery, romance and sports*
Thirty-nine of the k9 respondents who read books recalled definite
titles of the educational and non-educational books -which they said they
had read* The authors, the titles and the number of students who read















Gone With the Wind
Being Born
Girl Alive
What Is She Like?
Teenagers
It1 s Good to be Black
The Scarlet letter
Documents o£ American History
George W« Carver












































So You Were Elected?
Off to College
Anthology of Negro Poetry
This Way Please
Lone Journey
This Is An Orchestra
Challenge of Delinquency
How Good Are Our Schools?
A Boy Grows Uq
Calling All Girls
Modern America
One God: The Ways We Worship
Him




Builders of the Old World
Faith of Our Fathers
Not As A Stranger



























Author Title Number of Readers
Gather 0* Pioneer! 1
Hostelter Walk Your Way to Better
Dancing 1
DeSchweinitz Growing Up_ 1
Pashko Boy's Book of Body Building 1
Prosser Selecting an Occupation 1
Daly Personality Plus 1
Each of 11 members of the sample read one book in the non-educa
tional category. The books read in the non-educational category were:
Stern* Bill Stern's Sport Stories; Emery. Going Steady; Cavanna. Going
on Sixteen; Means* Alicia; McGraw. Mara;. Shellabarger. Prince of Foxesi
Defoe. Robinson Crusoe; Daly. Seventeenth Summer; Felsen. Tvro on the Town;
Bro. Sarah and Motley. Knock on Any Door.
The 70 books in the educational category were read by the following
scholastic groups: three books were read by the one person in the nA minus"
group] 10 read by six persons in the "B plus" group; 19 read by the "B
nrinus" students; 23 read by lh of the "C plus" group; 13 read by the seven
students in the nC minus" group and two read by the one person in the nD
average group.
The total number of books read in the non-educational category
was only U for the six scholastic groups. The one "A minus" and the
one ttD" student read no books in the non-educational category. One
non-educational book was read by each of the three students in the
"B plus11 group, each of the five students in the "B minus11 group, one
each by two students in the "C plus" group, and one by one student in
the "C minus11 group.
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The ratio of the number of books read in the educational category
to the number of books read in the non-educational category -nas a little
more than six to one. The 39 respondents "who named specific titles of
books read a total of 81 books in the two categories (see Table 7)*
TABUS 7



























































































































































Refers to number of students who named titles of books*
20
Magazines
The students' utilization of magazines -was investigated. Each
respondent was asked (l) whether or not he ever read magazines, (2)
■whether or not he liked to read them, (3) the approximate number of hours
per week devoted to the reading of magazines, (h) the names of five of
his preferences* and ($) -whether ©r not the reading of magazines helped
him with his lessons. On the basis of the responses to the latter
question, the magazines -were classified into educational and non-educa
tional categories. The educational magazines urere further classified as
pictorials, digests, general, and home and fashions publications; the
non-educational magazines were classified into romance and miscellaneous
publications.
Fifty-two of the 5U respondents in the sample stated that they
-were magazine readers; two persons never read magazines.
The one "A minus11 and the one "D" average student each read three
nagaEines regularly. The remaining four scholastic groups read as
follows: 36 magazines were read by nine "B plus11 students for an average
of four; 13 "B minus" students read 51 magazines for an average of four;
19 nG plus11 students read 67 magazines for an average of 3.5 and 11
MC minus" students read 1*2 magazines for an average of 3.8 per student.
The two non-readers were in the nC plus" average group (see Table 8)»
Of the 202 magazines read by 52 of the $h respondents, 158 or
78 per cent were in the educational category; Id* or 22 per cent were
in the non-educational category*
By classification, among the educational magazines, the pictorials



































































































































































































































































































the fact that Life was read by hk of the 52 respondents, Ebony, with the
second largest number, was read by 30 students, and Look was listed as
a favorite by U students making a total of 85 times that this type of
publication was listed as preferential reading. The Home and Fashions
type of periodical was listed. 36 times. The Ladies Home Journal had
nine regular readers, McCalls was read by seven students followed by
the American Girl and Better Farming with sdx. readers each. Good House
keeping was mentioned five times, Farm and Ranch two times and Seventeen
once. The General magazines were listed 27 times with Time magazine
listed by 16 students, the Saturday Evening Post by five students,
Collier's listed by four and Mewsweek two students. The Digests included
the Reader's Digest read by eight students and the Science Digest, read
by two for a total of 10 readers.
Among the non-educational periodicals, the Miscellaneous publica
tions were listed kO times, the Romance type -was listed four times. In
descending order of frequency of mention, the following miscellaneous
magazines held the following ranks: Jet was first with 21 readers. Sports,
was second with 10 readers, the Atlanta Journal-Constitution Magazine
had four readers, Boy's Life, two and Stage and Screen, Etude and Natural
History one reader each* Among the romance type of publication True
Romance was mentioned by two students; Modern Romance and True Confessions
were listed by one student each (see Table 9)#
Table 10 shows the average number of hours per day spent by the
book reading students too. the six scholastic groups and Table U presents
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The study of the use of the non-printed media of communication by
the students of the Henry County Training School was confined to an
analysis of their behavior la regard to radio and television only* The
first part of this section pertains to the use of radio by the students
■who composed the sample*
The students were questioned regarding the amount of time spent
listening to the radio, the types of programs heard, and the contribu
tions, if any, which radio listening made to their classroom learning
activities* four of the students indicated that they never listened
to radio; thus, a total of $0 respondents listened to radio programs
a total of Hit hours per day for an average of 2.3 hours each. The
greatest number of students, 17 or 3k per cent listened to the radio
two hours per day, XU or 28 per cent listened one hour a day, 10 or
20 per cent listened three hours daily, and nine or 18 per cent indicated
that they listened as much as four or more hours per day. The fact that
these nine students were early risers who listened to the radio before
they went to school in the morning and that they also listened during
the evening hours accounted for their indicating that they spent such
a great number of hours listening to the radio.
By group grade averages, the students listened to radio programs
as follows: the one person in the "A minus" category listened four or
more hours per day for an average of four hours; the nine persons in the
"B plus" group listened a total of 21 hours per d^r for an average of
26
2.3} the eleven listeners in the nB minus" group spent a total of 20
hours for an average of 1.8 hours per day; the 17 "C plus11 students
listened to radio programs 37 hours for a daily average of 2*2; U
"C minus11 students spent a total of 31 hours listening to the radio
and averaged 2.8 hours per day each; and the one wDn student listened
to radio an average of two hours per day (see Table 12).
Although ii8 respondents indicated that radio listening contributed
to their classroom learning activities, except for newscasts, the types
of programs to which they listened gave no indication that radio listen
ing made any special educational contribution. For example, the most
popular types of programs •mere dance music, spirituals or religious
music, and daytime serials* In terms of individual programs, the most
popular were "Lorenzo Jones", "Stella Dallas", "Just Plain Bill" (all
daytime serials), "Dragnet", "Roll, Jordan", "Bandstand", and newscasts.
Among the less popular programs in terms of frequency of mention -were
the "Railroad Hour", "Mr. Keene, Tracer of Lost Persons", "Roy Rogers",
"Sports Review", "Backstage Wife11, "I Led Three Lives", "Dr. Peale",
"Cavalcade of America11, "Hall of Fame", "One Man's Family", "Arthur
Godfrey", "You Bet Your Life", and "Road to Life".
Television
The students were asked the amount of time they devoted to
viewing television programs, the tjpes of programs viewed, and vrfiether
or not television helped them with lesson assignments.
Thirtyi-three of the $h respondents in the sanple had access to
television sets but three of these were not interested in regular view



























viewers and 2h non-viewers in the sample.
The 30 students who viewed television programs regularly spent
a total of 80 hours per day watching television for a group average of
2.7 hours. Nine of the 30 viewers or 30 per cent spent an average of
three hours per day watching television programs; eight students indi
cated that they watched television programs two hours daily and eight
also stated that they viewed television four or more hours per day.
Each of these two groups of eight represented 26.5 per cent of the
viewers. Five students or 17 per cent viewed television approximately
one hour each day*
By grade level averages, the television viewing habits of the
students were as follows in terms of number of hours spent watching
programs* the "A minus11 student did not have access to a television
set$ six of the nB plus" students spent a total of 17 hours daily for
an average of 2.8 hours. Of the six, however, two spent two hours,
three spent three hours and one person spent four hours per day viewing
television programs. Six persons in the «B minus" group also spent 17
hours per day viewing television shows and their individual patterns
were as follows: two each spent two hours per day, three each spent
three hours daily and one spait four hours per day with television. In
the «C plus" group, 12 students spent a combined total of 35 hours view
ing television. One devoted two hours per day, two students used three
hours each, and five students spent four hours per day viewing television
programs. The five »C minus" students spent a total of 10 hours per day
with television for an average of two hours for this group. Three students
watched television an hour each day, one viewed for three hours and one
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spent four hours per day with television (see Table 13).
Some of the sttidents felt that television programs made a definite
contribution to their learning activities at school and mentioned the
following programs in this connection: "Then and How11, "Youth Takes a
Stand11, "Youth Wants to Know", "You Are There11, "Hallmark Hall of Fame",
"Omnibus", and "Press Gallery". Suggested as the most popular programs
were "Bandstand Matinee", "Lucky 11 Ranch", "Dragnet", "Talent Scouts",
the "Lone Ranger", "Superman", "Late Show", "Robert Itontgomery", "Disneyland",
"Bfcv District Attorney", "Justice", "Strike It Rich", "Eddie Fisher",
"Perry Como", "City Hospital", "Burns and Allen" and "Kraft Theatre",
"I Love Lucy11, "Private Secretary", "You Asked For It", "General Electric
Theatre" and "What's ISy Line".
Comparison of the Use of the Printed and Non-Printed Media
The reading of books was not too important to the students in the
sample as was evidenced by the relatively small number of books read dur
ing the period of one semester. Five students or nine per cent of the 5k
respondents were non-book readers and, with the exception of the one
student with the "A minus" average, the scholastic groups spent approxi
mately one hour per day in book reading. However, 86 per cent of these
books were in the educational category and only U* per cent were considered
non-educational.
Magazines were seemingly more popular among the students since
only three per cent of the sample were non-readers of magazines. Fifty-
two students read a total of 202 periodicals for an average of 3.7








































































































































































































































































































































































































































educational category; only 22 per cent were classified as non-educational.
Although two hours was the average tine spent with magazines by the
entire group, only the "A minus" student and those in the MC plus11 group
exceeded the average.
Radio 'was used by 50 of the $k members of the sample; three
students did not have access to a radio set and one did not listen to
radio programs. The "A minus" student spent more time listening to
radio programs than did the students in any of the other scholastic
groups but the programs heard by the students varied in both type and
quality so the scholastic standings, seemingly, had no influence on
the quality of the programs selected.
Television, which vets used by 30 of the Sh students in the sample,
found its greatest number of viewers among the "B plus" students (the
"A minus1* student did not have access to a television set)s As was true
of radio, the majority of the programs selected for viewing were more
recreational in nature and, from the "B plus1' through the "D" student
groups, the pattern ires approximately the same in regard to the types
of programs selected for viewing.
The plan to classify radio and television programs into educa
tional and non-educational categories was abandoned when the findings
revealed that the majority of the programs were selected primarily for
entertainment purposes and that the occasions when informational or
educational programs were selected were extremely rare.
CHAPTER IV
SUMMARY AND CONCLUSIONS
this study was made to determine the extent to which a selected
group of rural senior hi^i-school students at the Henry County •EraSirfng
School, McDonough, Georgia, utilized books, magazines, the radio and
television during the course of one semester, and to compare the extent
of use with the grades earned by these students during the same period
of time. Fifty-four of the 158 students in the senior high-school
department were used in the study. Those & students were scholastically
grouped as follows: One student had an »A minus" average, nine students
were in the »B plus" average group, 13 students had «B minus" averages,
19 students were In toe «C plus" average group, U students were in the
"C minus11 average group and one person had an average of »D«.
The three combined upper scholastic groups, the "A minus", the
"B plus" and the «B minus" groups spent a total of 10 hours per week
with the printed media of books and magazines and 67 hours per week
with the non-printed media of radio and television. The students in the
three lower scholastic groups, »C plus", "C minus", and »D«, spent a
total of 25 hours per week reading books and magazines and 63 hours
weekly with radio and television.
?he $h students in the saaple spent a total of 198 hours per week
with the four media; 68 of the 198 hours were spent reading books and
magazines and 130 hours, almost twice as much time, were used for the
non-printed media of radio and television. However, the scholasticaUy
3U
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superior students spent 18 more hours per week with the printed media
and four hours more per week with the non-printed media than did the
scholastically inferior students (see Table lit)*
In conclusion, the following behavior patterns toward the
communication media of books, magazines, radio, and television were
drarcn: (l) the scholastically superior students spent more time with
all of the media except television than did the scholastically inferior
students; (2) the quality of the books read presented no marked difference
from one scholastic group to the other; (3) there remained a carry-over
from an interest in pictures in the students' use of magazines, regard
less of scholarship} (k) more time was spent per week listening to the
radio than was spent with any of the other media, and (5) the non-
printed media were used more than the printed media by the students in
the lower scholastic groups.
TABLE Ik












































































Do you ever read books? Yes Mo
Do you like to read books? Yes Mo
If no, why?
If yes, ishy?
Approximately how many hours a day do you spend reading books?
0 1 2 3 k or more
What books other than your textbooks have you read recently
(during this semester)? Give authors, titles, subject or
description of some.
Bo you feel that any of these books helped you with your
lessons? Yes No
Magazines
Do you ever read magazines? Yes Ho
Do you like to read magazines? Yes No
36
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If no, why? _
If yes, why?
3* Approximately how many hours a week do you spend in reading
magazines?
0 1 2 3 h or more







5. Do you feel thai any of these magazines helped you with
your lessons? Yes Mo
Radio
1* Do you ever listen to radio programs? Yes No
2. Do you like to listen to radio programs? Yes No
If no, why? _MM—-_MMM_™_-
If yes, why? ___________________
3. Approximately how many hours a day did you listen to the radio
this semester?
0 1 2 3 U or more





Do you feel that any of these programs helped you with your
lessons? Yes No
Television
1. Did you have access to a television set this semester?
Yes Ho
2. Do you like to view television? Yes No
If no, tuny? mtm___——._—
If yes, why? _.
3. If you did, approximately how many hours a day did you look
at television?
0 1 2 3 k or more
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